
i lL: l r \ r 'Jr .  l l ls i lLrcLcc i tncl  t l r ) l i i l rst tL iJ icc J lL i r iSl l ts \ \ ' l l i1. . t . \ , : l ! l l l i ) !  Sluui l l t :  la l lu() l l l l ' \  [ (

t l r r  l ts t t 'uct ionl l l  colc i i t ion \ r i rs n() i  l l ( )ssibie:  t i rc l ra l l tn iLr- t .  ot  t i r i  t lLrc e). .J) i l r  r r ! - r r l  r i

l lLn( ionr l rsslgnnrenl  to corrdiLiorrst .  f {caders shotr lc j  t rot t  esl tcci l r l l . \  thal  r : r 'c i ' r  orru o1
t i r r  r ' , ,c l l  val ic latcci  cor l r l ) ( )n3nLs dt : ta i lecl  in th is scct iorr  u 'as deLected i r r  t l te erf fecr ivc

cl l tssloot l ts l l ta l  u,er-c t i rc locus o1 lcscarci t  sr t tnt t tat- iz-ed r l  l i rc lore!oi l l !  scLtr() l r .

lv lost  o l  t l re u,or i ,  r '611, js11,s61 i l r  th is scct tor  a is i ,  is  PiLl ' t icular ' l \  pct ' t iuel t l  i l t  thr

,ont : ) . :  o l  l r  c l rscr-rssic)n () i  s ludcnts v" i t i r  iear-r t i t t l  d i f l lcul t ics.  1or nran.-r 'o l  thc s i r r l lc-

: , l i t r r , ) l tc l l l  i l l l r ' l ' \ ( l lLtrr l t )  i l i l \c  l r r t l .  l - r l t i lc t i  i r l  5 l ) : : : l l l .  J) l ( r : ) l " l l l  l l t l l  \ , r i i l r ' - t i l t r l t ( ' t

c,\ i l )e l ' rcncc rLs lhc:r  leafrr  Lt ,  rc i rc l .  Srrug; iur ! . \ / ( )ur) !  r 'c l rL ierr  r . :cr l l rnr i t  j l ; t t , t  i rccir  stLrd.

i : r l  ntuch nror ' , :  , . :xtcnsiveir  r , i , i th tcspcct [ ( )  s in! ]c-conr l ) ( )ncr i t  lc iLci in l  i r r tc lvcntr t , r rs

. i ,u i .  l , . r  ,  i  .L .  ! i -* : :  - ) '  ; l l ) r  " .  : - - r  i : : l r l l :  i  lL l l l - !  l - ' - l i - lucl- :

l'honenric An'areness and lhe .AJpltitbel,ic I'rinciple
Phortctrt it utrurcncs.t is zr special t1,pe oi metacognltivc awareness. l l  i .s awerreness
tlrat words erle con'rposed ol separable .soutrcls that ale blended t()!ether. Tbe alpltct-
baric principlr is t lre awareness thal sounds are represented in ivorcls Lr), t5.,"rr.t ' ,
of t ire alphabet. These fundanrentai awarenesses are crittcal for the beginning reader'.
S/ithor-rt i lu/areness that lettels n'lap sounds that can be blencled to-rether', there woulcl
be l itt le incerrtive f 'ol paving attention to the individLral letters o1'ra,olds. and lessons
about individLral letler sounds would make litt le sense.

Phonemic awareuess. in particnlar', has received a 
-sfeat 

deal of attention. lalgell,
because of demonstrations that low phonemic awareness in the earl1, grades predicts
readin-e problems in the niiddle grades (e.g., Bo\\,ey, 199-5: Juel, 1988, Na'islLrnd &
Schneider. 1996; Stuart & i\4asterson, 1992). More positivell,. however'. phonen-ric
au,areuess can be developed throu-eh instt 'uction, and wlren it is. subseqr-rent reading
di f f icul t ies are reduced (e.g. ,  Bradle1, & Br) ,ant,  1983. 1985, 1991: Bylne &
Fieldi i rg-Barnslel ' .  199 1.  1993. 1995: Lundberg. Flost .  & Petelson. 1988:Lie.  1991;
O'Connor.  Jenkins.  & Siocurn.  199-5:  Vel lut ino & Scanion. i987: \ \ i i l l iams. 1980:
\\1ise & Oison. 199-5). instructrolr typicall-v involves u'otd 

-!:anres. such as cietecting
qrords titat rhvnte. pi 'onouncin-r u'ords q']ren one sour.td is reuroved il 'oni anotjrer-
u,r-rlc1 te.g.. \\ ihai dcles /i i . i  I sollnd i ike if the lr is rentoved'. '\\ ' l tat cloes lrai sor-ind l i l ie
i i t i te i i . r-entoi'ecl '. '). lLncl plcurouncirtg u'olds u'irerr lr solrnci is aricieci (e.s... \\that does
rri soLrnd l i l ;c i1 an rrr is acicied at the l lerrinning? \\ ' ir;rt does rrrri sounci l i l ie i l  ir r rs
actctecl Lo tire end?;.

l -h is i i rst luct iot l  t \ 'p ical lv occl l rs over the coulse of  nronths lor  a iera 'u l l lu ies
eacir clur,. l i  incleases pltoneruic a\\/areness in the short telnr ancl contribr"rtes to relrcl-
in-g s l t i l l  in i l r r -  long telr t t .  u,hic i r  provic ics inceut ive fo i  inciLrdirrg such inst lLrct ion in
the ca| i i 'Jr | inrar '1 '  ) ,eal 's  ( i .e. .  I ' i i ic ie|gar ' len and grade 1).  especial l t , to stLldelr ts \ \ /h( : )
lack lthoncrrric a\\,aleness upott entet' ing l i inclergarteu or glacle | .

ln arr :Lr ing 1 'or  inclLrdi l tg l t l tot temic awal 'eness in i i teracl , inst luct lon.  \ \ /e iu 'c
rrrr | l r r r t ic  lh l r t  l r l torrcr t t ic  l r t t 'utet tcsr i l rs l t t tc l iur t  is  r r t r I  zr  orrc t inrc r lLr ic l .  I ix .
])evcrlopnreitt o1 ;lhonelrrc a\r'areness in l i inclergalten ancl .uladc I accoLrnts for onll,
a vcr ' ,v srnai l  l ) ro l )o l t ion o1 tc lc i i r tg success i t t  t l tc  nr i r lc l lc  c lenrcrr tar '1, .u l rLcles (J lLrs &
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vat i  l . l1-c l t t : ioot ' r t -  l ! t9t t l  ,  T l t t r  t i  lLI  t i t t t ,L t :  l rc{ , iss l t ' \  i lc , - i -LLlsr  : ( ) l l r .  l l ( ) ] iL l l l l i r i ,cr ' : ,  sr , : rn

1o bt : l icvLr th;r i  inst t - t tct jo l  i t r  p l rot tct t t ic  i i t ' i t tetrcss I  i , ru ic l , r r  prr-r , r - - r ' t t i t rg teacl l l t !

c i i l ' l ic i r l t ics.  ln l lc t -  r t  i : ,  oni \  otrr  i t rg l 'cc i ic l r t  in l i tc  c i r r r .  u, i t l r  t l r t  bcsl  r r recl ic i r rc i rc i l - r

i r  i r iL i iLncct l  rc i idt i rg l l rs l rucl i ( ) r i l l  J)r 'o!r iur  tnt 'o lv i lL s l , i l ls  r r rstrLrcl iorr  tLrr t l  l to l rs i i l

o l )J)() t  t  L lnt  l ics.

l ' l t t - l t rLt l t i t '1,  t :1.- ' t 'ut t l  i t  l :  a l rs:Lr: . j r111 ' ,1 l - : l l l r t - : l l  r ' - r1!1i l t r  l : ts i ; l i - : i r , t ,  i . l t i :  i i : - t i t ( ) t r -

st l l t l l t ) l l \  ( ) l  lhc c l lc t l l \ 'c ] )cs\  { ) i  t r l l |111tt1tr-  i t \ , , ' i t ! ' , j l la( !  ! ! t  l t l ( r ! t i i l t l :  l lLLl  lu. t ,0 l l t t , r .

t t i : t  t i i t r r j r ' l : t t t i l i t l t l t '  j t roLt l joL;1. . . ' i ' i r t  i ' , tsL Ll i ( ) \ \ t j  i l t r l  i l  \ \c l j -ctc: , r r t i t t l  , . .s iL. t t l r  i . r i rs
o1.1ctcr l  l t r  1- , , t1 i r .  I i i l ic l t .  ut t t j  r : r  t , - : i t r i . , r l i  I  iUi j i l :  l ' l r : ' l i : l t l r r r l :  l i t  i l t i r  : j l r i i j \  . , . , ,e ie,  l , l i
: :  l  I  : ,  : .  - .  , i  l ,  . :  . - . . - - - . - - - :  - . . . , - , i l  - - . . . : . .  - -L! , - , i .  . , - i  , r -  , t i r i r i r . l l i r !  : tu lLt- l )* \ \

l i jsLl 'L lct lo l l  l ) i i f t ic l l l iL lcci  l l l  iw()  
- / ( l - i l i l l lL l t { :  

scssrons i r  \ \ /cc[ .  rVhet-cas c0ni t0]  l l l l l - t ic i -

J)anls t  ecei \ /cci  i l ts t t 'Lrct iot t  o1 s i , i l ls  lo l  t 'c la lecl  to pi to le l r ic  u! \ / i l lepcss.  Al l13 r  j  ( l
u 'cel . ls  r t f  i l ts t ruct iot t .  the l t l tor terrr ic i l \^raleness i l is t l 'Lrct io l t  i i .npnrvccl  the stLrr ie l ts,
spel l i t tg s l t i l ls  as wel i  as t l tc i l  soLrncl i r t !  oLl t  o1'pseudou,olds,  l l t  gene- l 'u1.  ipsert i lg
phottet t t ic  a\ \ lareness i t t to ot tgoinL beginnirrr :  l i ter i rcf  inst l i rct ioniLl  er tv i l  or . rnrel ts has

-vieldecl  i losi t i \ /e e{1 'ects on eal l l ' readinr s l i i l ls  (e.-e. .  Blachnran. Bai l .  Black.  &
?rn-gei .  i9941 81,111s & Fieiding-Barnsle) ' .  199 l .  1991. 199-5i .

Iftlrtl Recognition Ins[r'u{r[ion
"Tltt: great clcbate " (Chall. )967 11983) in beginnrng readin_c lar.gei;, has beerr abour
u'hat t) 'pe of u,ord recognition instruction wofks best i l , i th beginnir' l-c reaclers. Chall 's
aus\^/ef. based on the research available Lrp unti l the rl iddle 1960s. r.r,as that s1,11111e1i.
phonics instruction produced better. readet's than tire u,hole t 'ord approach pt.edo6-
inant in schools in ihose dal's. "S.rvit lrcric pltottics involves teaclring stLtdents to nlap
letters in u,olds to their sounds and to pt-onounce the u,or.cl by ble rrdin-c the sounds
( i .e. .  soLrnding ol i i  t i te \ \ 'ofd),  ln contrasl .  the t l ' i ro1e l lo lc l  apploach i r tvolves learn-
itt-t rvorcls as u'holes. Ai' lel r it iunber-o1-u'hoie t 'or-cis u,elc knou,i 'r to leader-s as sight
u 'otds.  readcls ct tLt ld be l l runhl  to anal i 'ze l i re s icht  r . r 'or .ds int i r  t i te i r  contponenl
sou nds.

Th' :  v,  l to le urr t 'c1 l t t j r i , r r ! - l r  \ \Lt \  Lr \eLr p-1 , ' i  l )1() l l i l t rp l l r  i ;  L i te l ) ic l , -a ' t l  .J ' ie
te aclet 's l lL i l l l t -s i t t i l  i r r  Sci t t i .  Fr , t -c;r lLrr .  rncl  ( - t ,nr I lLrrr .  . rn ts l te e i i l i1, \  int t t ( ) i ' t l l l t l  l inci ing
irr  ihc Clrul l  t i lut lvscs t t 'as t i tat  s, \ 'nthet ic l thonicq sccntccl  t i '  l l r 'cs l tc. iu j i r  bt ,nel lc ia l
i t l t  u cal .c l  stLrcicnts.

Si t tce t l te l inre ol  Clral l 's  1 ' t t rc l i t r -Ls.  a nuntber 'or  ctenronst la i rons iurvc cqnculred
tht t l  i t t tet ts jve svl t thet ic l l l tonics t , r 'J . re instnrct i ( ) i r  can i rnplovc thr-  u,qlc l  r -ecggpi t ion
sl . i l is  o l  c l r i ld lerr  u ' l to i t l ive di f i ' icLi l t ies r i ' i th bcgiunirrg rercl in!  (c.g. .  Alcxancler ' ,
At lc ie lsot t .  J ' lc i l r r tan.  \ ' i re i le I .  ct  Tir ' - re se n.  199 I  :  l roolnnn. I r rarrc is.  i t r letcher ' ,
Schatschrreider ' .  & l r4chta.  l99l i :  l - -oornlrrr .  I r rnrrc is.  Nov1,.  & Liber.rrr l l r .  I99 l ;
L.ovett .  l {ansb1' .  I jarc iu, ick. . lohns. & Donalr lson. 198!) :  l -ovett  ct  a l . .  l r l r ) - l :  Mair is,
ClLrst t rd io.  & SzeszLr iski .  l9t)3:  Totgesen ct  a l . .  199(r ;  Tor ' -gescn Lrt  l l . .  l ( ) ( ) ( ) ,
\ ie l lLr t i r to et  a l . .  J996).  l i losl  c l r i ]c l lcn u, l to hin, t 'c l i l ' l  icLr l t rcs in i i t i l i l i l  1q,1111j  131olni
I tot . t  pt 'ohlct t ts c i t t r  bc hcl l ter l  h l  being taLrght l iou, io sorr l rc i  ou1 u,olr ls usirrg s1, t ' t -
I I r ' : l i i  l r I ror t i r t . .
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.\ 'elt s(r. s|ltr ireric phonrls i l . n()i l lr!- ()Di\ approacir ir thc niat' i letPlace o1 u,or'cl
nit it-rn interventi()n.\ thal seenrs t() ra,oiJi t.t ' i th stlLrgll in_r: bcrinning r-eaclels.
e also clrn recognize ner,t wotds br analog\ to u'ords ther l lnor,r 'alreadl'. Thei
nize but because thel' alreaci-i l inoil rrl. the_r' tecognize ltur becLtuse the_1'
i.\, l(tr(ru' r.ri l :
'he i rest  de i ,e ioped decoding-b,r ' -analog-\ '  progral l r  that  I  have eLrcounterecl-
Worcl  lL) ' '  pr()sranr rCiasl l ins.  Ciasl l ins.  Anderson. & Schornurcr.  i  99-5:
i r rs.  Ciasl i ins.  & C- lasl , rns.  I  9q I  .  I  r . )91r-u,as deveJopecl  bt  i letre Casl i ins.
: i r  Ehr i .  arrc i  I 'at l ic ia CrLnuirr l l ra;r  at  Bcnchtr i .u ' l i .Scirr ,o l .  l r  sci iooi  dedicatecl
r  edLrcat i ( )n 01'stuclents \^/h()  st |Lrg! le l ( )  ic i l fn l ( )  read. At the l rear l  o1' the pro-
ar- :  l l { :  j ,e. ,  

' , , . i rd.  t i . ia l  - l i t tut : -  L i i= i ,3 i  ) l )c l iu ls t l i r t t . j t -n:  : - lsso: iatccl  i l , i th thc
ngi is i r - larrgirage vo\\ /e ls.  In acidiLiort .  t i te le at 'e ke-1'u,ot 'ds lot  the two soLtnds
e.g. ,  g i l l ,  

- t i rafTe,) : rncl  
the two sol t t rds 1or r ' (e.g. ,  can. c i t .y) .  Solre u,6rd parts

r lways s<lund the sanre (e.q. ,  - t ion) are laught as q 'holes.
ior exanrple. to decode tlte wold clisputche4 the u,ord-lD uset u,cluld learn to
rfl i  a l islt\ is1cl fol each s),l lable o1'the u,old. For (l ie f irst s;, l l ;151s, r/Is-, the key-
ri is could be used, as the vowel i is fblloq,ed b1, ir consonant. For the seconcl

>le, -ptuclt-, the ke1,irye1'61 could be cnl, as ti'le o in -ltcrtch- is fclllowed by a con-
rt. Fol the final syllable , -e u her u,oLrld applY. Thus, the stLldent would knou, the
:nce of vowel sounds in tlre word. The stLrdent, u,ho is also learning the sirnple
)nant-soLrnd associations of En-clish plus tire digraphs and consonant blends,
d then be able to sound out the u,old, dispalclter
lhe program extends over several )/ears at Benchrnark, q,ith ke),wo1d learping

'ractice 
of the approach both requiring substantial instructional t ime. Aftel sev-

/ears of experience u,ith the pfogram, most Benchrnark students can use the
orized key words '"\, ith ease to decode multisyllable \ /ords they have not
Jntered previously.
fhe effects of u'ord ID and s,vnthetrc plionics instluction ar-e rou-eirly col.upara-
Derr\/ itz. 1993; Lovett et al.. I9941 in deveioping the decodins skii ls of begin-
readers. Lovett et al. 's stLld)' u'as especiall) '  notable because it involr,ed teach-
tudents u'ho had a 

-sreal 
deal of previous difJlculties in learning io 1s2cl-111usll

Benchmalk students. ln general. teaching children to decode bv analo-cv to
rn t,ords is ellectrve in deveioping ,i,oi"tng readets q'ito can decode u,'olds thev
not seen belble (e.9. .  El i r i  & Robbins.  1992: Gosra'ant i .2000; Petelson &

es. ]992: r 'an Deral .  Rei tsrra.  & r 'an delLeu. )994).
\\/ord iD lessons do ruuch mot'e thart teach child: en to decode. \r\/ iren l ie),
Ls are intr.ocluced. childlert also iearn the tneattings of the ke1, u,otds. The ke1,
Ls also are used as part  of  s lot ' r ,u, t ' i t i t t " .  Tlre lessons include leading of 'pat-
:ci Lrooks. Students hear and read goocl l i teratur.e glts1'y ia1' I ite1' "t 'a elt lol]ed at
:hrrrark.
Ihe Benchnark al)pfoach is artything but n decodiug-only appr-oach. Rather ' ,
l- lD is enrbeddecl in a l 'Lrl l l i telacy developrnent l)foglarx and is used to entl)owet'
h'en so they can Jrarticipate 1'r.rl11, in leadirrg real l i telatr-rle ancl u,r' i t ing. It is pai't

balancecl I iteracl' plogt'atrt.
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.a l t l rou_glr  r t  i : ,  i lnr '1ol  l r  t r : !u lnrnL lcaciel  l . ( r  s()Lnt( l  oul  u 'o lc ls r :onscroLrsl , r 'o l  to Ltse

ar unuioq-r 'aJ)pf() i roh del ibcratcJr lo fecosl t iz( :  u,olc ls.  o lder ' .  s l i i l lcd leader-s rrsr  r rc i ,

t i tc l  o l  t i tesc tact ics dci i i rc l l r te l r . I i i r l i rer .  roocl  lcaclc i - : ,  s inrpir  rc- .couir izc r , ' ,ords t i rey

Ir i rvc elcountere( l  l l levr{)u. \ i r  u ' i t l r t iu l  rnal l i r r l  s t ' r r t i rctrc-Pborr ics o: ' rvor-c l - lL)  c l l i r r ts.
' I - f re i t  thev c ln c lo so r l r t iosl  c l lot ' t iesslr '1tecs Lt1.  thci l  r :onst i t rusr less {u,or l l i l r r  r lcnt-

! ) l ' . i ,  r  i r  a lLcl t | i  l ( r  ( ) I i lc l  i r \ i )c( l :  { ) l  t l l t  r -c i |c i l l r !  Lasl ,s l ( r  i0 l t ip lc l rc: t t t i  $ ' l ta l  l - i tcr  afe

l , : r i t ( l i l l_! .  J ' i r r  l rurLratr  t t t l l t r i  . lL l ' \ - l r ,  ( r i l i \  \ ( r i l l l t l l \  l l ) l t r1 l f .  l l  Orr , - : r '  urrd u,()r 'c l  rec0.rrr i t i ( )n

lcctLl l lcs so rrrLrcl r  c l  lor t  t l r l t  l i t t lc  cortscioLlsr tess let l i l l t ts  lot  cot t t l l tc l rerrs ion ol  the
tn,ot  ( l :  i ,c i t r - l  r ' - .gr l  t ! j ;11 rr :1.  l ( , - - .  l - ; , l i l : , : r  J-  ( , i i t l t - , , : l  - r - -  : , : "  - i i . , l r :  lh: i :  - l t i tb i t teCi
l l ! ' i : l ! l l l l ! |  l l l  5 i l ) le i l - r : . .  ; ; l ;d; l l r t i ) l l ) .  ; t l l ( l  \ \  l lOIr  tC\tS

Fortunatell,. \\/ i th crl)er rettc'c ri l  r 'cc()tnizjnt.l wor'ds contes autontatic. rapid,
accLtr i t te,  and less ef lor t lu l  leading ui  incl iv idual  u,olds ( l - lo l r t  & l t4arr is,  l t ) [ i7; .
Balanced word recogni t ion i r tst t 'uct ion teachcs tact ics 1c)r 'e i ' lo l t1 i r l  decoding br-r l  a lso
plovides ntan)/ opllortLrnities lbr students tcr plact.ice reacling \\/orcls Lrnti l worcl recog-
ni t ion is aut0ntet t ic .

Iocabulitrl' Teaching
Good readers herve goocl vocabulalies (Anderson & Freebocll,, i  99 1; Nagy,
Anderson, & Herman, l9E7). Moleover, reading comprehension iniproves when
vocabular), \ /ords are taught explicit ly. Fol example, Beck, Perf'etti. and McKeown
(1982) tallght 

-srade-4 
children a corpus of 104 words over a 5-nronth perrod. Tlre

children \\,ho receive(l the instrLrction outperfornred non-instructed children on sub-
sequent comprel.lension tests (see also Beck & McKeou'n. 1991, Durso & Coggins,
1991).

Chi ld len learn the meanings of  nranr '  \ r ,ords b) exper iencrnr the u,ords in the
actual  u,or lc i  and in text  u 'or lds (e g.  Dic l , inson & Snr i th.  1994:Ei let ' .  1989r:  Jt4orrou,,
Pressler ' .  Sn-r i th.  & Snr i th.  l t )97:  Pel l ig l in i .  Galda. Per lnrut ter ' .  & . lones. i994;
Robbins & Ehr i .  1994: Rosenirouse. Fei te lson. Ki ta.  & Golclstein.  199?r.  That is,
ihel encoulttel t ire vr.rcabu larr rr i lhont anr exnlicit instnrc tioir in the ir olci.s and their
ntetnincs iStanovich.  l9E6: Stelnirerg.  1! t i i : t .  Sucjr  j rc ic ienLir l  learnin! t  i .s  i l l lcd u ' i th

l totenLi i i l  p i r la i ls .  hoivever ' .  I r r - r r  e iur t ip ie.  o i ten t i re vocairularr  r t reanirgs t i ra i  readels
;nlc l i ic- ,nt  contel i [  ' l le \ \ ' l ( )ng r l r4 i ] ier  d:  Gi iderr .  l9f l7r .  F; lp i ic i l  teachin- l  o1' t i te rnean-
i r rgs o{ impor l .ant  vocabular ' l , r ra i ies set tse.  for ' -  in j ts absencc. \ 'oung i 'eadels tuay
have substant ia l  r r r isconcel l t ic)ns about s, l tat  c l i t ical  voci tbLr la i ' , - r ' r l rcan.

0onryr'clrensi(|n S [t'it t,egies
Cjoocl lcaclcls alc a\\ /Ale of u' l tv thev ate lcaci i trg a text. ThcY ovetvicu text l icfofe

rcacl ing.  ntake pledict i r r r rs about t l tc  upcorninl  tcxl .  lea( l  selcct ivel-v Lrased on

ovel t , ic-* , ing.  associate ic leas tn tcxt  {o u ' l rat  they zr l leaclv knor,r , .  uotc u,hct i rc l  t l te i r

p lccl ict iorrs ancl  cxpectat ior ts i rbort l  lcx lcontcnt ale beirg ntct .  sornct intcs rcvisc t i re i r

th in l i i t rg i ' l rscci  o l t  idcls in tcr l .  I ' r r : i . r rc oul  t l tc  t lcanir t l : r  o l  t t t t lar l i l i ru vocal t t t la l ' I

i rascr i  on c()nlc) i . t  c i r res.  rntc lc l i inc iLncl  le lcad. r 'n l rkc- nolcs l r r t t l  l ta latrhlasc.  i r t terpt 'et ,



t . )

r lL la le the quai j t \  o i  t l le text .  revie\  rml lor ' tan1 pol l l ts  i rs thel  c()nclude reading.
I think about hou thel nriglit use ideas thet enccrunter in the text (Irresslel, &
f le lbach. I995r.

Balanced reading instruction can deveiol.r these active leadinr .skil ls in students.
muin apltroach lor doing so rs thlor-rgh inslruction ir coniprehensjon strate-gles, A
mbel ol  indi i , idual  st fatecies can l re laLIght.  including predict iug.  quest ionin! '  dur-
I readitrg. seeli iug clarif lcaLion ti, l ten confused, constt 'Ltcting meutal imzrges repre-
tLin-l ideas in texr. atrcl sumurarizing (Pearsorr & Ilole. l9lJ7: Pearsorr & Fielding.
)l: Irressler'. . l t>hnson. S_\,rrons. Ji4cC:olciric].. & J'.Lrl ita lclf iclt tJl corLrsc. gootl
.ders do nol Llse strategies such as thesc one at a tinre. Hence. tralanced leading
rruct i ( ) l )  inclLic ie:  teacir i l r . . :  studcnts t r ,  ar- i icuiate l "hese var ior"L:  s l r i . r te! ies as the\ '
.cl.

Ef lectrve conrplehensic.rn st iatecies i r rst luct ior t  bcgins u, i th exlensivf  teacher '
t lanation and nrodeling of stralegies, lollowed b\' leacher-scaflb]ded use ol the
itegies, culminating in student self-r 'egLrlated Llse of'the stfalegies (e.g., Anderson,
)2; Blown, Presslel,, Van Meter, & Schuder, 1996; Du14, et al.. 1987). When tlre
truction ltas been successful, it alu,ays has been long-terur, occurring over a
nester Io a school year at a ninimum. The benefits are consistent and striking
g., Coll ins, i991), u,ith several compelling detnonstrations fhat such teaching dra-
.t ically imploves the reading contprehension of weaker readers.

Thus, balanced reading instruction includes modeling and explaining of coni-
,hension strategies and student practice of the strate-9ies u,ith teacher support.
celient teachers of comprehension stl'ategies let students knou, that they should
Itinue to Llse strategies u,hen reading on their own, The teaching takes piace across
:ry school da1' 1n u well-balanced eiementarl' literacl' progran, continuing as long
required to get all readers to use the sn'ategies independently. Typically. this
ans that excellent comprehension strategies instruction occurs o\/er I feu' 1,sn15.

llf.lllonitoring
lanced teading inslruction Leaches childlen to be aware tl ' l iett the]' ate having dif-
rhies ivith leading and io leact constrLrctivelv to probleurs durin-s readin-s. That is.
anced leading instluction lequiles teachin-e students to sell-moniiol their reading.
od leaders knori n hen thei' need lo exert mole effort to tnake sense of a text. For'
rmple. the1, ale a\vare u'hen thel' have souttded ottt a u,old but the sounded-oul
rd does not maite sense in the context (lsakson & Millel. 1976). Whert good i 'eacl-
have that feeling. thel tri '  releadino tl ie u,ord in question. Teaching voung lead-
to self-monitol t l iei i leading of u,olds rlakes good sense because the1, s11"t,, ' .-O
u,rong u,old (e.g., "Litrle l\4iss It4ufl 'ett sat on hel tupperu,ale," Bal<er & IJrowu,

l4) .
Baianced approaches to *'old recognition instluction incorpolaLe a sell-utoni-

ing apploach, in u,hiclr teadet's are tattght to pa1' n11sp11tn to u,ltethet'their clecocl-

, ol u,ords nrakes sense. When a wolcl the1, read is not in synchrony with other
as in thc text  and pic lLr les acconrpanvir tg the l "ext  (e,-q. .  Ivelserr  ct '1 'unr ler ' ,  1993),
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l ] i i lunccCl Id l lL i i l t - !  i ] lSLl-U,- l t i l l i  L: l IDl t i l i i i l . : :  i l l t i  : l lL(13111\ s l1() lL lU l l ' \  l ( i  r lc i ( ) [ ic  l l  iLLi l ] l l

( t . ! . .  i l l tCl l l l l l  , , -a|c lL l l l r  t ( )  \ ( )L l l l t i  l l  oLl l l '

CiLrscl  lcaclcr ' : ,  u ls(r  lLt  c i l \ \ ' i l l  ! -  \ \ ' i lc l ]  l i te l  lLtc cot l lLtscci  i l> lhc\  tcad. lhe\ ,  scl l -

; io l l tot  t l rcrr  col t l t lc i rcrrs ion rBal ,er  c!  btoi t  t r .  l t . )8 '1 ) .  Telrc l l i l l - !  \ r ( )L l l l !  te l tdct-s l t r

scl l - l loni to l  u i ) ( l  Lt i lxrr !c t i rc i i  lcar l i r r r  L lLcLt i :  tv i icr l  l i tc . l  at t  Lol l i l lsct l  t l t l t l 'c .  scl tsc

- l ' l rLrs.  l ra lanc, : t l  lc i rd in l  lcucircr- : ,  tc lc l r  thci t  s l t rc ie l t ts t ( )asi '  t i let l lse ivc: .  " ls  u ' i l i l l  I  ut l r

tc l rc i r | !  n i l t l , i i l !  sdl ]sL. '  l ' i tcr  a lsr ,  la lL l r  s l l l t lc l ]1s t l l l l l  l t l t t t l t i l r  i ( ] l l i t l \ l l l !  LeXl oJtel l

. . l l  l , i  ( ' l l ( lL l , ' t l  . r ' l '  i l ) l l  '1. : .  l ' \  t ' r r ' ' lJ l  r l r ) \ \ l  : l l l r i  r l ; r t l i l ' l  l ' r ' i ' (  , l l  ' l r l i t  ' . , ,  r ,1

i t l t t  ; , , t t iLts l l r ' . '  r r i l ' -11ir l l :  o l  l . - l '1 I

lLxtensivt lteading
l r4uni ,e le l tentar) ,c lassrrrr . rnts hirve t i re Lrartncr ' " l icad, I teacl .  l lc lc l . "  l i  is  goocl  a( lv ice.

Reacl ing increases \ , \ /or . l  lec()glr i t ron ski l is  ancl  l l tc  i ikel ihoot l  l l ra i  i tesi l t r t i r t -q reaclers

c'r,entr-rall), u,i1l beconte 1'lLre nt reirdcrs. Theil vocabttlat'_-v l. l tctu'iecige e xpands thlough

feading. Reading i r igh-qual i tV books incleases thei l  u,ol ' ic l  knotvledge in seneral ,

u,hich is cr i t ical ,  as wel l  developed knou, ledge oi ' the t ,or ld iaci l i tates cortrprelren-

siol  in the fLt ture (Anderson & Pealson. 1984;.  Fol  exart t l ) le.  a chi ld wiro has lead a

lct t  about Egl ,pt  u ' i l1 bet lef  Lrndefstand an af t ic le about constfuct ion o1' the l t t , ranids
than ivil i  a reader \^,ho iacks priof knou'ledge aboLlt Egypt. ln short. a balanced read-

ing pr.ogram should include extensive reading o1'good books. stories. and alticies
(e.g. ,  Stanovich & Cunningham. 1993)

Desptte the benefits of extensive reading. readin-g a great deal does not 
-gtlafan-

tee that a student wil l beconte an excellent reader. lt4any students actuallr, 
-set 

to col-

iege lacking the active cornplehension skil is of sophisticated readers (see Cold6n &

Day. i996).  That is u,h) 'balanced reading progral l ls  include expl ic i t  teacl t in-s of

cgr.lprehension strate!' ies and self-tnonitol ' i i tg. for these highei-ordet' skil ls do not

develop autornat ical l ) ,  i io i t t  exLet ls i i 'e leading. even i i  extel ls ive i 'eadi i l -g does

i i l l t rove r lun\  t i 'orc l - level  shi l ls  i i t td increase inclual  k l louledge.

Tkrariring Stutien€s E* [ieEarEe Prisrr gqs611'[ed;ie

iliriie ?'Ftep HterittE

l - i ] l r t  extensiVe 1t I ior .  l inO$' ieclqc can inc|cnsc cOnt l r |e l rensr0t l  t l i tes l r i ) i  Nr- ' i l i l  thr t  i t

alr i 'at,s cktes so. Re aders t lo nol alu r ls re lale ihe i l  u'ol ld ir t iou ledge l( l  t l le ct) l l teni

oi  u iexl-  eVen u,hen t i tcr ,  l tossess l inou, lcclge |c leYi tn i  t0 thc i t l lot 'nt i l t i ( ) l t  i l l  the text '

Oi ' tc1.  t l iey c lo t rot  nt lke in lcrcnces blsecl  or t  l . r t iot 'k t t r tu ' icc lsc Lt t t less lhe texl

c icntarrr ls t i tc  in l 'crct tccs to t . t t rLke settse ol  i t  (N4cl(ool l  ct  l latc l r l l .  l t l t ) l t

l ' l rat  even goocl  leaclc ls ol ten la i l  to le iate u, l tat  thc) 'kt tou' t t r  t t  ICi tc i i l lq.  how-

ever.  lneans t l rat  r lore is l teeclccl  in t t tat t l 'c l tses {ot ' ieacle ts to l let lc l ' i t  i l 'orr t  thci l  prror

knou' lcclse.  A large nuntbei  o l  expet. i t t tet t ls  ct i r tc l l tc tecl  i r t  thc latc l9 i iOs into the

I ! )90s c lcntonst l i l tc( l  t i tc  l toucl  r r l  " \ \ r l r r" l '  r l t tcs l ions.  \ \ i  h1,-11113r1i1111s el lco[ l rage

t. i r i r r lc l f i  l r  l r ie nl  1o t i tc i t  I t iot  l i i tot l lcdsc as lhcv tc l i t l .  io tc l l r tc u ' l l i t l  t l te) '  know
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.ead\ t(, \, i ' iat is beittg read (Pressier. \Vood. Wolosit-i ' t i- Jt4al-t t l . King. & N4enlle.
tg2).

In those stlrdies. r 'eadel's \\/ere el)couraged to ask themsclves '\\/h)" the facts
ring preseltted in text ntade sense. This eltcoul'a-gentent cotisisl-entlt produced a
rce eflect on meinor_\r cli the texts. l-he nrost oontpell ing e)i.planatiorr l irat etrerged

on1 at)al\/rical experin'lents lsee especiallf i t4artin & Pressle\'. J9tJl ) u'as thal the
h1,-quesricxriu!r oriented thc reader-s t() prior knowledge thal ccluld explain the l ircts
:in11 encounLered il tcxt. Thus. a Canadian person readin3 tirat baseball in Canada

arted in Ontar io nt ighl  not  autonlal loal l \  in ic l  that  OnLar io u,a.  c l i rse t r i  Neu York.
here baseball u,as fifst popular in Anrerica. even il the l 'eader l<nera' nruch alroul the
rul1 dal,s oi baseirall in l\eu \irrk. l i  thal satue t 'eetder-u,ere to asll hitnsell 'clr her'-
:, l1' wh1, it u,or,rid r.nake sense tnal Ontarians \^/cre tbc i irst Canadians to pla)' base-

ril, the earl1, his161't ol Ne'r, \'ork baseball migltl colue Lo mind and perrnit the
rsight that geographical proxinrit i '  was an it lportant determinant.

Typicall l,, when readers process text containil lg neu/ factual inforntation, they
c not autontatically relate lhe neu' rnfortrtation to their prior knou,iedge, even iI '
ley have a \l/ealth of knou,ledge that coulcl be relalecl to the information. The lesson
nrerging fronr these studies is to encourage readers to relate what thel' knou, to
rformation-rich texts tlrey ale reading, witlt a potent nechanism fol dciing this being
,hy-questioning (l'efen'ed to as eluborutive inlen'ogcttirnt b5, Pressley and his asso-
iates). In balanced reading pro-grams, students are taught to relate to u,irat they read,
rformation tliel' gl,o*, ah'ead1' about a col)tent area.

'rocess l[/riting Instruction
n balanced classroorns, students not only read, read, and read, but they also write,
rrite, and u,rite. One model of student writ ing rs simply to let the kids write, and

re1, ra,ill iurplove. The difficultl, u,ith this approach is that improvement is often
low, especiall l ,conpared to approaches in which students are taughi explicit lr '  hou,

o l ryt i te using pt  ocess n ' l ' i t ing i t tst t 'uct ton.
Process q,rir iug instluction fundamentallf intolves (a) teacli ing students to plan

refore tl iey i l,r ' i te. (b)construct drafts. and (c) revise drafts rvith respect to lreaniug

md nteciranics (e.g. .  Flor ' , 'er .& Haves. 1980).  Students can be taught I  i 'ar iet l 'of  spe-
:if ic strategies 1br each oJ-these three steps. and specifrc students can be tauuirt pro-
:edures foi diffelent t i,pes of rvlit ing (e.g.. narlatir/es, expositories. booli leports:
{arris & Grahatn. 1996). Inrportant in tir is coutext are tlte uran.v validations o1'u,rit-
ng process instt 'uction with str.rdents u,ho otherwise experience diff iculties express-
ng theursel\,es iu wlit in-c (see Hall is & Graham, J 996).

llotival,ing lteading and lh'il,ing
\4otivating stLrdents to read ancl u,rtte is iruportant, especially fbt'str-rclents u'ho at

first have difl ' icult1, in learning lo tead. These stuclents oI'ten conclucle tltat t ltey lack
tl ie abil it l ,to Lrecorre i itelate, ancl this attributiorr undelnrines tlteir elforts l.o lead ancl
wr i te (e.g. . . lacobsen. Lota,el) ' .  & DLrCette.  j986: I 'eal l ,  19t j2) .
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- . .  l t r l ! :  l - i - t , " : : i  ) l i :1.  l . r  r : l  , r : r  r l i . .  . l i - l . r l i i l r  l i l i r  r i : -L l l l l t l i i r l f ( l  11.  t l t ' , ' l ) i ts i  LIUaftc l

! , r  i .  - i j |1 i l t , .  
\ , ' l l l t  I l t iL l j \  nt ,J. l i iut i : ,11r:  I i ) j  - l l . ( )L l I ' i t ! i l1!  s lL lL lct l t  t t r0 l j t l t l ior t  ic jcnt i l icd

i . . ,  r rL iLrr i t l t { . ) l j i l r  t r :s, . j lL i l i t t t :  r rLcr isLcr i  t t t  t t roLjr t t t i t . , t t .  
' l - i tc  

tc ievlrnl  t r r r :e int t r rsnrs

r r rc l r r t l r  tcaclrrrr l  \ lL iL ie l ts to bci ict 'c  l i tcr  c i l t r  i rc st tcucsslLr l  r . r ' i t l r  c l l i ) r '1 (sec

Ljrrr l ,ov, 's i , r .  ( .ur- i  .  l icJ l r r rget.  & l ' rcs: l r r .  l t l t l0t .  I r tor  i r i i r . r  n lur \  l i r ' l r  Jr l r r r t  iLrc l  lead-

1119 c, . ,Ptr icrr t ; r - ' i  t ( i i r t t tb l t ' i l .  l r . r9(r-  lVi t t t t t , t r .  l ! t ( . )4.  h ' i t , l ' t  orr  c!  Si t iLrkt ' r .  l t ) ( ) ' l  l 'a l r r rer .
(  odl tn-1.  & Ciur i ibr ' , : l l .  l t ) t l -1 i  t r r r rv ic l t t t l  i to i tst j .  l t lcnr ' r  c. ' .1 lc1 1q'11,-sr  t t  . ! . .  ( ) l )n() f lL l

i r l l tc .  i i ,  ! ( ) l l l l ) ( ) \ ' .  s l I l ' i , . ' :  iL i l t t ' :1.  l ' / ( t , ' ,  1.  -0tr l r : ' -L i l t :  l l te la i ' ,  l l ls l t .uui i r ) t j  \ \ l t l r  c() I -

i ' : i i l  i l i t i ,  lu l l t l l l l l_!  rL. :  r  r t l l l l l l r .  lLr ' / { ,  {  r t l l l l l l r ' f i  i l l . .  i t ) t ) ( r1.  i l1111 r- l l ! ( rL l l i l - : i l l :  t ( } ( ) l l -

L ' t i l l j \ , r  lc i r t ' t r t t r -g t ' i l t l lc l  l l l i lJ l  ( ( ) j1 l )a l l l t ( ) j i  i . l ' .p l t . . : , .  ' t )S-.1 l r j i : l t l l l \ .  l i ) l ! l l .

ti[;hl]}Itll]
l -ots ol  i i rd iv ic lual  cducal ionl l  intelver l t ions Iurve [ rccrr  val idater l  a] l ( l  ( lcscr\ /c u l ) iace
rn a bl lanced l i ter let  i t rst luut ion PI ()r l lurr .  Calr  u,e lc l l l_t ,  l i r lc i  i r . r to orrc c lusslor-rn-r
inslruct io l . r  in phonent ic l \ \ 'a leness. tc lchi l rg ol  u,otc l  t 'ecogrt i t ror t .  vocirbLLlar '1,  c lsyg1-
ol) l lcnl .  inculcat ion ol  cornl)r 'e i rension sLratesies.  l ) r io l  i inou, lcd! . re developruerr t  and
instrLrct ion aboLrt  hor. l ' to Llse l ) r ' io l  l l r tou' ledge. ancl  teaching o1 sel1-nroni tor ing' /  Can
extensive I to l is t ic  leadrns ancl  I ) r ' ( )cess rv l i t ing occui ' in u c lassloorr  in u,hich so ntan)r
leading ski l is  a le beirrg taLrght?As teaclrels nr ix ski l is  rnstrLrct ion u ' i th hol ist ic read-
ing and r . l , r ' i t ing.  can the),also ernplo,r ' the ntartY nrot ivat ional  rnechanisms that have
been val idated?

TIre ansu,er cronres fl 'onr the research revieu'in the first half of this article.
Excel lent  l i tet 'ao, teachefs do i t  a l l lThel 'balance skr l ls  teacir ing and hol ist ic expe-
riences u,hile flooding their ciasslooms u,ith nroiit 'ation. The case in ihvor of bal-
auced literac)' teaching is glou'ing. a case that folloq's from balanced refiection on
quaiital. ive anail,ses of effective ciassloon-rs and quantitative stLrdies of specific com-
poi ler l ls  of  i l ts t t  t  ct ion.

Plent.r '  of  u,ork is ief t  to L.re done, Tl te researcl t  on Lralancecl  l i teraci  instruct ion
has focused nrost lv olr  thc j )J i j l i l r ' ) , ) 'e l rs.  so rnucir  nt()re resealch i : ,  neecled in t l te
r . rppel  e lenrentrrr  g lades rnd thc secondiu ' r  1e ars.  \ \ te th ink ihe ! re i i test  chal lenge in
th,l letl 's uitead. hcr', ' tr.:r. i : tr., irnd oui u ireihet'I-trort teacitel ') car) br ciere loped u'ho
i - l r l l t r , - l  t i t l i r  l i t , : :aci  i t tsLi 'Lt : t i , , r ,  i r ,  l i l , : t t i rc Lj l ls : , ; - i , i t l t t :  . \ i r . i - ,  l )  t i rorr  r j :set- ibeci  i r t

l i r t :  lL i - i i l l ' " .
\ \e lool  l r i rurLl i l  lo t lL i t -  e: . r r3r . i r t te i r t :  i r r  r ' , ' l t ich l : r i ; ie ' , r ' i r t : i r i  r :  i r ic l isrr-eal  bot l r  tn

c ' l iLssloonts \ \ ' i tere lcaci ters u 'ho l t rc-r  io i rs l r  t r .ere less bnlancecl  anci  rnotr ' inconrplete

in their  teaching i rave l ree n t l iuShl  t ( )  l - ra]ancc l i tcracr jnst lucrt ion ancl  i r r  cr . rnt lo l  c lass-

t()()nr5 in v, 'h ic l r  inst l .Lrct ion cont inues to bc i r i lbalanccr l  anci  i i lconrpietc.  l l  teachtng

ic i rc i rc i 's  to bc rrrole [ ra larrccr l  i r r  l i rc l  c l t iLnges t l re tcachels ' tcaclr ing ancl  t l te i t 's t t t -

r lcrr ts '  acirrcvenrent.  i t  u ' i l l  prrrv ic ic l t t tu,er ' [u l  acl t l i t i< lnal  cvic ler tcc '  i r r  l 'avol  o l ' the bal-

luncecl  i iLelacv inst lLrct ionul  nr<lc l t r l  speci l icc l  in I ) r 'essiev's 11998) book.

AIysi ' r  l {oclr i ig urtc l  l \4 ichacl  I ) r 'esslc l ' l t rvc besLl i r  lescalch to c1; ,1, , ' .  \ \ ' i tethel

bcl i r r r in l :  tc lc l rc ls cat t  bc t t ' i r r ts l i r l r t r r :c l  i r t to r lo l r ' :  Lxr lancccl  l rncl  nrorc c l lcct ive leach-

cls.  i \  prc l i r r rnar '1 l r t 'pot l tcsis cr lcr l ing i lorr  t l r is  rvol l i  is  t l r i l t  orr i , \ ' , \ ( in le teachels
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i l l \  u3 5( '  i r [ ] j t :  i ( '  rL lJ l r  t 's , jdLlcat io l  ln0 l l l { ) { i i i l l i iL lo l l  o l  l i l311- l i ]aL-1i1l l1 l  lsec aiso

P|csslcr  & El-L) ina|r  iL)91 t .  i l  Lhat t r - t t t is  r )u i  i \  l , i  l l tc  u i l \c.  l l lLr \ / l l t  i l l r  l l l l ] lor l t l l l l

lcseal  c i t  qLlcst iotr  u ' i1 l  br  i tou tcr  idcnLi l ' , i  i r rd iv ic iLrals t lho c iLI t  becotr t t  i la l lncccl  ar tc l

c l lect  jve l i ie rac_r tcachers.  Hou czr l  teachet cclLlcal i ( ) t t  l l t  o! l -at t ls  bt  t t lot-c select jvc-:

I r l tout  u,ho is adnr iL lecl  l ( r  lssLi t 'c  lcachers r t ' ' i to can al ld u ' i l l  c io al i  lhat  l leed:;  t ( )  i rc
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